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THE PRESENTATION

The framework

Presentation of findings on Numeracy

Overview of findings from 2017/18 and 2018/19

Conceptualising quality



Components Related

specific 

dimensions

Data 

collection 

tool

1. Partnership

2. Admissions, recruitment and 

retention

3. Programme design

4. Practicum/fieldwork

5. Teacher educators

6. Initial destinations

7. Post-registration

8. Institutional context



MILESTONES 

• Survey of 2017/2018 graduates

• Survey of HEI-based staff (2018)

• Survey of school-based staff (2018)

• Survey of 2018/2019 graduates (ongoing)

• Survey of end of probation year for 2017/2018 graduates

• Comparisons against international surveys (e.g. TALIS)













1. PARTNERSHIP

• Schools and universities both desire greater partnership.

• Time and space are needed for this to happen. 

• Relationship-building is too often done at the same time as assessing.

• Staff shortages or incompatible timetabling of school mentors limits 
opportunities.

• Partnership including LAs was rarely mentioned.



2. ADMISSIONS, RECRUITMENT, 
AND RETENTION

• Student diversity is lower than in HE more generally.

• Mirrored in very narrow diversity among teacher educators.

• Some concerns with how students are initially selected onto programmes

• Common theme from staff and students that this over-emphasises school-
leaver qualifications rather than suitability for teaching.

• Are similar concerns over who has final say in whether a teacher is fit to 
practice. 

• Teachers’ career expectations are far too varied for how retention is 
currently measured

• a more nuanced understanding would present an optimistic view of lifelong 
teacher retention. 



3. PROGRAMME DESIGN

• Most often spoken about  in terms of subject content and subject-specific 
pedagogy.

• Common concerns:
• Too much time is spent on literacy and numeracy in primary (also RME).

• Common programme design issues: class scheduling, bunching of assessment 
deadlines.

• Both aspects of school and university ITE are well-valued.

• Staff and graduates agree that teachers are ready for their probation years.

• Concerns around preparedness for differentiation are common with other teacher 
surveys in Europe.

• Limited preparedness for teaching languages seems less about programme design 
and more about language proficiency levels not matching newly-raised 
expectations in the 1+2 policy.



4. PRACTICUM

• Placement experiences were seen as valuable for holistic development.

• Practical concerns around travel time and range of experience related to 
the way in which schools are allocated, often referred to as a ‘lottery’.

• There are reports that school staff require more training from universities

• Greater desire for more consistency of expectations between different 
universities. 

• Discussions are needed to find context-appropriate ways to articulate SPR 
standards and set expectations.



5. TEACHER EDUCATORS

• Teacher educators mostly drawn from those who themselves first educated 
as teachers in Scotland.

• Expectations vary substantially in terms of research and teaching duties, as 
does the work of a teacher educator in different situations.

• Limited numbers of staff with doctorates raises some issues around 
assessment of masters-level assignments on postgraduate routes.

• Professional development opportunities are not consistently developed 
across institutions.



6. INITIAL DESTINATIONS

• Probation year means that we have little data for destinations at this stage 
of the study

• in terms of future intentions we find that teachers are overwhelmingly satisfied 
with their choice of career and optimistic about their futures.#

• There are particular issues around finding part-time work opportunities and 
permanent contract.

• Strong sense that teachers may find more opportunities abroad and try to 
return later when situations improve.



7. POST-REGISTRATION

• We only have student-level data for this component

• Results indicate that teachers’ initial perceptions of their own preparedness 
and competence were well-founded and persisted by the end of their first 
year.

• In international comparisons, teachers in Scotland felt broadly similar to 
teachers in other countries about their ability to perform well in the 
classroom. 



8. INSTITUTIONAL CONTEXT

• Programmes organised differently across institutions.

• Significant variation in cohort sizes and how university sessions are 
organised.

• Staff morale is fairly high.

• University-based teacher educators tend to have a positive outlook on all 
the aspects of ITE. 



INITIAL THOUGHTS
• Framework guides us in identifying where quality might occur and how to 

measure it.

• Fits well with existing mechanisms and aims for ITE (broadly speaking).

BUT:

• Could equally apply to school-based routes.

• Might elide the question of what quality might be/philosophical discussions.

• Need something that is pertinent to the life-course.
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Perhaps what we should be 
thinking about is

‘Learning teaching’
(Mayer, 2019)


