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1. Draw a man and a woman: 

 
 
 
 
 
 
 
 
 
 
 
 
 
2. Find definitions for the following terms: 
 
Biological sex 
 
Gender  
 
Sexuality 
 
Sexual Orientation 
 

3. What are the differences between men and women in your culture? Make a list: 

 

 

  

Colours  

Sports  

Jobs   

Household 

chores  

Hair   

Make-up 

Money   

Voice    

Relationships  

Manners   

Dress    

 

Children   



This is where language becomes problematic: What words do we use to talk about biological sex 

and what words do we use for how we think about gender as a social and cultural idea? Some 

words were initially used to refer to biology, but have changed over time. How and why do you 

think this change has happened? How does this create gender stereotypes? 

 
4. Look for some definitions and possible synonyms for the following terms. Discuss your definitions: 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

5. So, what is biological and what is social? Use the following table to sort out your ideas: 

  

Do other languages have words for 

all these identities? What are the 

implications of having/not having the 

language? 

Metrosexual: 

Heterosexual (straight): 

Homosexual (gay/ lesbian): 

Bisexual: 

Transgender (transsexual/ cross-dresser/ male-to-female/ female-to-male, etc.): 

Intersexed: 

Androgynous: 

How do the words we have 

influence how we speak and think 

about different identities? 
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6. Look at the following image and discuss what you think it could mean: 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Is sexual orientation biological, social or both? Explain. How many sexual orientations can you 
think of? What are the arguments for whether sexual orientation is biological or social? Who has 
made each argument? What evidence – social, cultural, religious, political or scientific – is used to 
justify the different perspectives? What are learners taught about sex, gender and sexual 
orientation in school? Whose perspective is used to teach these ideas? 

 
 
 
 
 
 
 
 

Are all masculine 

men straight? 

Are all masculine 

women lesbian? 

Are transgendered 

men intersexed? 
Are all lesbians 

masculine? 

Are all straight 

women feminine? 

Where does gender 

categorisation fit 

in this model? 

Where does 

biology fit into this 

model? 

Where can 

intersexed and 

transgendered 

people be placed? 

What are the benefits 

and disadvantages of 

this representation? 



 
7. Read Robert Hamlin’s story and think about how you construct your own gender and sexual identities: 
 
 
  

Robert Hamblin: 

My name is... 

 

My name is Robert Hamblin 

I am an artist. I am a photographer. 

I am a part time grass roots type of activist and 

the chairman of the board of a transgender 

organisation. 

 

I live in a house in Melville. I have my own business 

I am a transgender man. 

This means I used to be seen as a woman. 

This transition has taken five years 

I use men’s toilets. 

 

I was asked to come tell you about transgender 

people. 

I decided against that because it would be, 

a bit like telling you about humans. 

You get too many kinds of humans. 

There are many kinds of transgender people. 

 

So yes, to change one’s gender you need to: 

- get help from doctors 

- take hormones to change your looks and give you 

the right perspective. 

- and sometimes people have surgeries. 

But as I said, I am not going to tell you about TG 

people... 

There are too many kinds. 

 

I am going to tell you about me: 

Then you can say: I once met a transgender guy. 

He was extremely handsome, clever and charming... he 

he he 

I wonder if other transgender people are similar. 

 

I am Robert Hamblin. I am an artist 

A photographer. A part time gender activist. 

I have my own business. 

I have a mother who loves me and accepts me as a 

male. 

I have a father but he died. My stepfather doesn’t like 

me much 

 

My brother who is younger than me, humiliated me 

and threatened my life when I told him that I was 

going to transition. 

The rest of my family love me. 

I drive a BMW, an old one, dolphin shape. It’s paid for. 

 

I am engaged to a girl who has curly hair and freckles 

And a pale skin. She loves me a lot! 

She will marry me in May next year. 

She leaves poems and chocolates for me in my 

suitcase when I travel. 

Her father said I am the best man he could have 

wished for his daughter. 

 

I have hair on my back and chest. 

I am 40. People say if I am a man and I live with a 

woman 

I am heterosexual 

I say... If they say so... 

 

I am a feminist because I believe men and women are 

not equal in this world. 

I would like that to change. 

Some feminists say I cannot be a feminist. 

I still am. 

 

Some people say I am not a real man 

I still live as one. 

 

People ask me why I changed my gender. 

I now tell them because I am transgender. 

It’s a bit like being Afrikaans. 

I just am. 

Transgender people change their shapes. 

 

After that guy on Oprah told the world that he used to 

be a girl, 

But that he was going to have a baby, people asked 

me if I could, 

or if I would? 

I said no, I don’t like that part of my body or the way it 

works. 

I also told them I think he is wonderful for doing that. 

Trans people should have reproductive rights too. 

 

I try everyday to be happy that I live in a country 

where 

I am free to be an individual. 

I am happy that I am free to be strange to others 

And ordinary to those who love me. 

 

I am Robert Hamblin 
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An artist 

In love 

I am not crazy 

I don’t hurt children 

I don’t have a criminal record. I don’t do crime. 

 

People ask me if I am happy now 

I say everybody has a chance to be happy 

If they get to be who they are. 

 

I am Robert Hamblin 

My mother loves me with a smile 

I am not crazy 

I am successful. I am 40 

I take testosterone injections every two weeks 

If you are going to ask me about my private parts 

You have to buy me a drink and maybe kiss me first... 

 

My name used to be Adele, but I advise you 

That it is rude to ask trans people their old name. 

 

When I was small I did not understand 

Why people kept telling me that the clothes 

I like to wear, the way I used to play and the fact... 

That I could stand and PEE! 

Was wrong. 

 

They told me girls don’t do that. 

I wish I knew then, that those things were just... 

well, what I liked! 

 

I am transgender. 

I changed my shape because that is what transgender 

people do. 

 

I am Robert Hamblin 

I have gay friends 

I have straight friends. 

I fall in love with women. 

I think men are sexy but that confuses them. 

 

I eat food. I live in a house. 

I want people to be tolerant of one another. 

I run 5km a day and work out three times a week with 

Bonny. 

I don’t shave because I look good this way. 

 

I am Robert Hamblin. I am lucky. I am loved. 

Sometimes my life is hard. Sometimes I am in danger. 

 

I am Robert Hamblin. I think I might be more like you 

that different from you. 

I work with an organisation called GenderDynamiX. 

We help people who want to change their gender. 

Not all trans people are privileged like me. 

I do this work because I want this to change. 

I am Robert H. Just Robert to you by now. 

I sleep in a bed. I don’t have a grandmother any more. 

My grandfather was a bad dude to women. 

 

Some people say what I did, is against the laws of 

nature. 

I tell them about parrot fish and five other kinds of 

animals 

That change their gender. 

 

I have a friend who is a priest. He wears glasses. 

He says sin makes us sick and uncomfortable in our 

bodies. 

He says God gave us technology to fix that. 

I don’t know about that but I admire him for 

understanding 

The possible scheme of things. 

 

I am Rob. 

Some gay people distrust me 

Because they think I am straight. 

Some straight people distrust me because they think 

I am gay. 

Some feminists distrust me, 

because despite my background, 

I now have a patriarch’s face. 

 

I tell them I am not like that. 

You need to get to know me. 

Then you will say: 

Oh you are transgender 

I accept you. 

Some of my best friends are transgender 

And then we will laugh! 
In Morgan et al. (2009). Trans. GALA: SA. 

What is the effect 

of repetition? 

Why does Hamblin mention little 

things like living in a house, eating 

food and having hair on his chest? 

Who doesn’t 

get to speak 

in this story? 

What is the 

intention of 

this story? 

What does 

Hamblin assume 

about the reader? 

How is the text 

trying to 

position you? 

Are you 

convinced? 

What does this 

story say about the 

nature of gender 

and sexual 

orientation? 



8. Write your own autobiographical piece on how you were socialised into a gender category in your society, culture, 
language or religion.  

How did you know how to behave? What was a defining moment in your life where you explicitly 
learnt about gender? Are your ideas different from your culture or family’s (etc.)? How did 
language-use influence the way you thought and felt about different genders? What does the 
language reveal about who was included and excluded? What was ‘proper’ gender? 

 

Our stereotypes are usually transferred onto how we think about other people and their race, 

class, age and sexual orientation. We make generalised assumptions about different groups. 

However, when some people don’t seem to fit these boxes visibly, we often judge them as being 

deviant, abnormal or strange. In a society where gender has a dominant form (a gender norm), 

anything different is sometimes called a ‘gender violation’. 

 
 
9. Discuss the following diagram and the examples of ‘gender violations’ that follow: 
 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
9. Go back to your drawing of a man and a woman.  

A woman 

smoking a 

cigar 

A pregnant 

lesbian 

A woman who 

doesn’t shave 

her legs 

A gay man 

with his own 

biological 

children 

 A man 

wearing pink 

A gay male 

rugby player 

A male nurse 

A man 

wearing lip 

balm 

What is the 

connotation of the 

word ‘violation’? 

What does this 

suggest about how 

gender can be done? 

Brainstorm some ways that 

you think gender norms 

could be ‘violated’. 

How do you think you 

would react if you were 

called a ‘gender 

violator’? 

What other activities or 

ideas is ‘violation’ 

connected with in your 

community/ society? 

How do some respond to these identities? What are the social implications? Is this a concern for teachers? 
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How could you redesign your drawing to show some other ways of being male, female, a man, a 
woman, feminine and masculine? How do you include heterosexual, homosexual, bisexual, 
transgender or intersexed identities? Compare your new drawings with a classmate. 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Because we conflate biological sex, gender and sexuality, we very often make assumptions about 

people’s identities. One of these assumptions is that everyone should be heterosexual 

(straight). This is called heteronormativity. We also assume that heterosexuality is normal, 

and this is called compulsory heterosexuality. However, there are many other gender and sexual 

identities out there. 

 

1. In small groups, discuss why heterosexuality is the dominant sexual orientation: 

What are the statistics? Does a majority imply more human rights and representation? What does 

our society and constitution say about gender and sexual orientation? What sexual orientations 

are more visible in society? Why and how? Does a majority imply normality? 

 

 

 

 

 

 

 

 

Do your images 

show biological 

sex, gender or 

sexuality? How? 

Are your 

figures 

involved in any 

activities? Why 

or why not? 

Can you show 

biological sex, 

gender and 

sexuality all in 

the same image? 

Explain. 

Is it possible to 

be inclusive of all 

sexes, genders and 

sexual 

orientations? 

What choices have you made about what to include/ exclude, 

what combinations to use, what genders, sexes and sexual 

orientations to depict and how? 



Think about where and how heterosexuality is represented: 

 

 

 

 

 

 

 

 

 
 
 

Now think about how homosexuality, bisexuality, transgendered and intersexed people are represented in the same spaces. 

 
 
 

Heteronormativity is when we assume that heterosexuality is normal, and so it can be taken for 

granted as the common truth. This means that we only see heterosexual male-female relationships 

on television shows, in adverts, in novels and magazines, and when we see romantic couples on 

the street. However, people can be lesbian, gay, bisexual, transgender and intersexed too, and 

so a heteronormative assumption actively excludes them and their relationships from common 

sense. We say that they are silenced. We do not always see them on television, in novels and 
magazines, in public spaces, or hear about gay, lesbian, bisexual, transgender or intersexed 

people on the radio.  

 

 

2. Look at the screen shots from a McDonalds advert in France, in 2013, and answer the questions. 

 
 
 
 
 
 
0:02/0:48 
 
 

 
 
 
 
 
 
 
0:04/0:48 

  
 
 
 
 
 
 
 
 
 

Media  

Television shows 

Public spaces 

Literature 

Schools 

Religious spaces 

Families  National law 
Music  

[1-2] Where does this scene take place? 

How do you know? 

What is the boy looking at? 

 Is this scene easy to relate to? 

What do you think this advert is trying to 

do to you (or make you think)? 

1 

2 
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0:06/0:48 

  
  
 
 
 
 
0:08/0:48 
 

  
 
 
 
 
 
 
0:09/0:48 
 

  
 
 
 
 
 
 
0:14/0:48  

 

 

 

 
0:17/0:48 

  

 
 
 
 
 
0:22/0:48 

  

 
 
 
 
 
0:24/0:48 
 
 

  
 
 
 
 
 
0:26/0:48 

Boy: Hello? 

Boy: I was 
thinking about 
you too. 
 

Boy: I’m 

looking at our 

class picture. 

Boy: I miss 

you too. 

Boy: My dad’s 

coming. I have 

to hang up. 

3 

4 

5 

6 

7 

[3-6] Who is the boy talking to? 

How do you know? 

Are you making an assumption? 

Explain. 

 What kind of relationship does the boy 

have with the person on the phone? 

What evidence do you have to support 

your answer? 

 

What is the effect of ‘silencing’ the voice 

on the phone? 

 

 

 

 

 

 

[7] Why do you think the boy ‘has to hang 

up’? 

What does this suggest about his 

relationship with the person on the 

phone? 

 

Dad: You look 

just like me at 

your age. 

Dad: Let me tell 

you I was quite 

the ladies’ man! 

9 

10 

8 
Dad: Is this your 

class picture? 

 [8-10] Do your parents/guardians or older siblings 

often compare you to themselves? 

Why do you think people do this? 

 

Describe what you think a ‘ladies’ man’ is. 

Why would the father boast about being a 

‘ladies’ man’? 

What does this say about the kind of man 

he is? 

What does this say about the kind of man 

he would want his son to be? 

How do you think a ‘ladies’ man’ would 

view women? 

What power/ authority do women have 

against this kind of man? 

 



 
 
 
  
 
 
 
 

 
 
0:30/0:48 
 

 

  
 
 
 
 
 
 
0:34/0:48 
 

  
 
 
 
 
 
 
0:37/0:48  
 

 

    
 
 
 
 
 
 
0:41/0:48 
 

 

 

  

0:45/0:48 

 

 

Compulsory heterosexuality is related to heteronormativity in that they both function with the 

assumption that heterosexuality should be dominant in society. However, while heteronormativity 

deals with taken-for-granted ways of behaving, speaking, dressing, and so on, compulsory 

heterosexuality is about a more explicit way of policing gender and its conflation with sexual 

orientation. 

3. What are some of the things we ‘police’? Why do we police them? 

 

 

 

 

Who’s the 
wife and 
who’s the 
husband? 

Who wears the pants 
in this relationship? 

Dad: Too bad 
your class is all 
boys... 
 

 

Dad: You could 
get all the girls. 
 

come as you are 

McDonalds logo 

11 

12 

13 

14 

15 

 [11-13] Who is being foregrounded and who is 

being silenced? 

What assumption could the father be 

making about romantic relationships in 

schools? 

 

How is the father’s speech in frame 12 an 

example of heteronormativity? 

Do you think the father realises he is 

excluding gay, lesbian and bisexual people? 

 

 What does the boy’s facial expression in 

frame 13 suggest about what he thinks 

about his father’s comments? 

 

[14-15] come as you are 

Is this slogan a command, statement or 

question? 

What effect does this have on you as the 

reader? 

What, then, does McDonalds want you to 

think about their restaurant? 

 

This advert was aired in France. Find out 

about the rights for gay, lesbian, bisexual, 

transgender and intersexed people in 

France at the time the advert was aired. 

Do you think this could be aired in South 

Africa? Why or why not? 

Go to www.theyoungturks.com to 

find out how some Americans 

responded to this advert. 

Sit up, 
sit straight 

You’re such 
a player! 

Act like a 
man 

That’s so 
gay! She’s such 

a slut 

Don’t be 
such a girl! 

Just buy 
her some 
jewellery  
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4. Look at the following article and think about how gender is policed, even in sports: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Runner Caster Semenya Looks a Lot More 

Feminine Than She Did in 2009 

Ap/Reuters 

Rebecca Greenfield      June 12, 2012 

 

 
 

Caster Semenya, the South African athlete whose masculine look and 

testosterone levels caused a stir back in 2009, when she won an 800-

meter world championship, has gotten more feminine looking over the 

last few years – because she has to. Due to recent rule changes by the 

International Association of Athletics Federations, women who want to 

compete must have certain testosterone levels, which do not exceed the 

male threshold, reports The Toronto Star’s Stephanie Findley. “If it does, 

she must have surgery to receive hormone therapy prescribed by an 

expert IAAF medical panel and submit to regular monitoring,” explains 

Findley. And, per Danie Cornelius, a track and field manager, Semenya 

is one of those athletes undergoing treatment. “I know she gets 

treatment. What the treatments entails, I can’t give the details,” he told 

Findley. As the photo above shows, with Semenya in 2009 on the left and 

her winning a recent race on the right, whatever the treatment entails, it 

has had a notable effect on Semenya’s appearance. 

 

Even though Semenya was cleared for competition after undergoing 

testing, when Semenya won the championship in 2009, critics claimed 

her masculine build gave her an unfair advantage. “These kind of people 

should not run with us. For me, she’s not a woman. She’s a man,” said 

Elisa Cusma, who placed sixth in the race said at the time, notes Findley. 

Back in 2009, The New Yorker’s Ariel Levy called Semenya 

“breathtakingly butch” in a profile of the runner. “Her torso is like the 

chest plate on a suit of armor. She has a strong jawline, and a build that 

slides straight from her ribs to her hips,” Levy wrote, which the photo to 

the right confirms. 

 

Since then, either due to criticism or because of the new regulations or 

some other factors, Semenya no longer qualifies as “breathtakingly 

butch”. Findley describes her as feminine. “She wears a tight turquoise 

polo over her fit, feminine body. Relaxed, poised and, it must be said, 

pretty, the young woman with an irresistible smile is almost 

unrecognizable from photographs taken during the height of the 

controversy,” she writes. And, indeed, her face has gotten rounder, hair 

longer and figure curvier, as you can see below. 

 

 

 

What was the 
controversy around 
Caster Semenya’s 

gender? 

How did this affect 
her sporting career? 

Why is there a focus on 

appearance here? 

 

How do we ‘know’ what 

gender a person is? 

Is this an issue of 

biological sex, gender or 

sexuality? 

Is sex anatomical, 

chromosomal or 

hormonal? 

What does this suggest 

about how the IAAF 

defines male and female 

athletes? 

What is the 

connotation of this 

phrase? 

 

What judgements are 

being made about 

Semenya’s gender? 

Is this title a question, 

statement, offer or 

command? 

 

How does it influence 

how you read the picture 

that follows? 

What assumptions can 

we make about the 

article that follows? 

What do you think is the 

position of the author?  

Who are “these kind 
of people”? 

Who are “us”? 

What is the effect of a 

female athlete 
talking about 
different kinds of 
women using ‘them-

us’? 
 

What kind of women 

does this description 

include and exclude? 

 

What is the relevance 

of these criteria to 

success in sport?  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Read the rubric for Linguistic analysis on the pages 9-10, and complete the empty spaces with information from 

the Caster Semenya article. 

  

 

 

Some call these new regulations policing femininity, finding the new 

rules unfair. “It’s still the old patriarchal fear, or doubt, that women can 

do outstanding athletic performances. If they do, they can’t be real 

women. It’s clear, it’s that prejudicial,” Bruce Kidd, a Canadian sports 

policy advisor told Findley. “At some point we’re faced with the 

intrusiveness and degradation of privacy – the public outing of someone 

at a high-profile athletic event – and that doesn’t seem right,” he added. 

And, as Levy notes in her article, deciding gender by scientific measures, 

like testosterone levels, gets pretty slippery. “Unfortunately for I.A.A.F. 

officials, they are faced with a question that no one has ever been able to 

answer: what is the ultimate difference between a man and a woman?” 

she writes. “This is not a solvable problem,” Alice Dreger, author of 

Hermaphrodites and the Medical Invention of Sex told Levy. “People 

always press me: ‘Isn’t there one marker we can use?’ No.” But the 

I.A.A.F. has settled on testosterone levels as its marker to level the 

playing field. 

 

Some might say it has worked: beyond aesthetics, Semenya’s 

performance times also look different. She won that 2009 race with a 

time of 1:55:45, by a two-second margin. Two weeks ago, she placed 

eighth in a race with a time of 2:00:07. In another race in mid-April 

Semenya placed first, but failed to meet the Olympic qualifying time in 

the 800 meter of 1 minute 59:90, clocking in at 2:02:68, according to The 

New York Times’ Jere Longman. She ended up qualifying one week later, 

however. “Caster is not something out of the ordinary,” Frik Vermaak, 

the new CEO of Athletics South Africa told Findley. “She’s a normal 

athlete.” A normal athlete who is still favored to win the gold at the 2012 

Olympics, say both Longman and Findley. 

 

 

What is the effect of 

labelling photographs of 

Caster Semenya like 

this? 

Is this strong enough 

evidence? Why or why 

not? 

What does this mean? 

 

Why would we ‘police 

femininity’? 

 

Who polices femininity? 

 

Is masculinity policed? 

How? By whom? 

 

What were the 

consequences for 

Semenya’s ‘violation’ of 

traditional gender roles?  

What do different 

cultures say about the 

difference between men 

and women? What are 

the ‘markers’ we use to 

identify gender? 

 

Find out why testosterone 

is a ‘slippery’ marker for 

‘testing’ gender. 

What order is 

information presented to 

the reader? Write a short 

summary in point-form. 

 

How else could 

information be 

sequenced?  

What effect would this 

have on meaning and 

how we understand the 

author’s position? 

Is sexual 
orientation a 
visible or 
invisible 
difference? 

Why is it a 
requirement for us 
to see someone 
perform their 

gender ‘properly’? 

Find out if 
Semenya’s sexual 
orientation ever 

came into question. 

 
How could you use 
this article in the 

classroom? 
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Linguistic feature Explanation Your text 
Lexicalisation 
 
Overlexicalisation 
Relexicalisation 
Lexical Cohesion 
 
Metaphor  
 
Euphemism  

The selection/choice of wordings. Different words construct the 
same idea differently.  
Many words for the same phenomenon. 
Renaming. 
Created synonymy, antonymy, repititions, collocation. 
Used for yoking ideas together and for the discursive 
construction of new ideas. 
Hides negative actions or implications. 

 

Transitivity Processes in verbs: are they verbs of: 

 Doing: material process 

 Being or having: relational processes 

 Thinking/feeling/perceiving: mental  

 Saying: verbal processes 

 Psychological: behavioural processes 

 Existential  

 

Voice  Active and passive voice constructs participants as doers or as 
done-to’s. Passive voice allows for the deletion of the agent. 

 

Nominalisation  A process is turned into a thing or an event without participants 
or tense or modality. Central mechanism for reification. 

 

Quoted speech 
Direct speech (DS) 
Indirect speech (IS) 
Free indirect speech (FIS) 
This is a mixture of direct 
and indirect speech 
features. 
Scare-quotes or “so-called” 

 Who is quoted in DS/IS/FIS 

 Who is quoted first/last/most? 

 Who is not quoted? 

 Has someone been misquoted or quoted out of 
context? 

 What reporting verb was chosen? 

 What is the effect of scare-quotes? 
 
 

 

Turn-taking 
 
 

 Who gets the floor? How many turns do different 
participants get? 

 Who is silent/silenced? 

 Who interrupts? 

 Who gets heard? Whose points are followed 
through? 

 Whose rules for turn-taking are being used given that 
they are different in different cultures? 

 Who controls the topic? 

 

Mood Is the clause a statement, question, offer or command?  

Polarity and tense Positive polarity (definitely yes) 
Negative polarity (definitely no) 
Polarity is tied to the use of tense. 
Tense sets up the definiteness of events occurring in time. The 
present tense is used for timeless truths and absolute certainty. 

 

Modality/ Degrees of 
uncertainty 

Logical possibility/ probability 
Social authority 
Modality created by modals (may, might, could, will), adverbs 
(possibly, certainly, hopefully) intonation, tag questions. 

 

Pronouns  Inclusive we/ exclusive we/you 
Us and them: othering pronouns 
Sexist/ non-sexist pronouns: generic “he” 
The choice of first/second/third person. 

 



Definite article (“the”) 
Indefinite article (“a”) 

The is used for shared information – to refer to something 
mentioned before or that the addressee can be assumed to 
know about. 
Reveals textual presupposition. 

 

Thematisation – syntax: 
the first bit of the clause is 
called the theme. 

The theme is the launch pad for the clause. Look for patterns of 
what is foregrounded in the clause by being in theme position. 
 

 

Rheme – syntax: the last 
bit of the clause is called 
the rheme. 

In written English the new information is usually at the end of 
the clause. In spoken English it is indicated by tone. 
 

 

Sequencing of information. 
 
Logical connectors – 
conjunctions set up the 
logic of the argument. 
 
 

Sequence sets up cause and effect. 
 
Conjunctions are: 

 Additive: and, in addition 

 Causal: because, so, therefore 

 Adversative: although, yet 

 Temporal: when, while, after, before 

 

Janks (2005) Language and the Design of Texts, p. 101-102. 

 

 

6. Think about what is ‘normal’ and how this affects the way we think about what is ‘different’: 

 

Sometimes we police gender and sexuality without even realising it. This is because 

heterosexuality is the accepted and naturalised norm in most societies. Because it is common 

(in the majority) it becomes easy to exclude or silence minority identities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Is sexual 

orientation a choice? 

What aspects can be 

chosen? 

2. How is the idea of 

choice used to 

misrepresent 

minority identities? 

3. Do lesbian, gay, 

bisexual, transgender 

and intersex 

identities exist in all 

socio-cultural 

contexts?  

4. How is 

presumption a way of 

maintaining the 

heterosexual norm? 

5. How do you think 

‘silencing’ works to 

maintain and sustain 

power relations? 

 

6. “A Look At The Love 

That Has Never 

Bothered To Speak Its 

Name” 

What does this mean? 

What common English 

phrase is parodied 

here? 

What do you think this 

course teaches? 

Why has 

heterosexuality never 

bothered to speak its 

name? 

7. With these images 

in mind, think about 

who needs to go 

through a ‘coming-out’ 

process. 

What does it mean to 

‘come-out’? 

8. Which sexual 

orientations are 

‘marked’? How? 

9. How do teachers and schools police (and socialise) 

learners’ gender and sexuality in schools? 

10. How do learners police each other’s gender and 

sexual identities? 
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Products are sometimes linked to the lifestyles we lead. They are (re)presented as being able 

to enhance the way we live – or show us how we should be living. In this way, we can also be 

socialised into thinking certain lifestyles are better than others. Consider how 

heterosexuality is sold to us. How do we then design our lives around what we think is good 

sexuality, gender performance and citizenship?  

 

 

1. Collect advertisements and design a collage of how gender and sexuality is represented in one of your 

communities or cultural spaces. 

Describe how gender is represented. How is sexuality represented? What techniques are used to 

create these ideas? What text is used alongside the images? What product/lifestyle is being sold? 

 

 

 

 

 

 

 

 

 

 

 

 

 

Who is allowed to use these 

restrooms? 

How do you know who is supposed to 

use each restroom? 

Is this sexed, gendered or 

sexualised? 

Design a gender-neutral restroom 

sign: 

 What/who will you represent? 

 Will you show difference? How? 

 What differences will you show? 

Do some research to see how others 

have redesigned restroom signs. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

2. Design an advert using either non-conventional gender performance or one non-heterosexual identity. 

 

 

Choose a product: 
Who will you include and exclude? 

How will you represent the gender or sexual identity visually and textually? 

What sources are you using to inform your representations? 

What is the relationship between the represented identity and the product for 

sale? 

How do you anchor these connections? 

Consider how the public would react to your advert? What are the limitations? 

 

 

 

 

 

 

Hypersalience: 

Software and airbrushing 
allows people to appear 

flawless. 

Camera angle: 

Do we look down on 
people, straight at them or 

up at them? What 
relationship does this 

establish with the reader? 

Text: 

How does the text 
anchor the 

meaning of the 
image? Does it 
work the other 
way around? 

Action: 

What are people 
doing? Where? With 
whom? How do they 

feel about it? 

Figurative language: 

What visual qualities are 
associated with abstract 
qualities? For example: 

beauty = happiness 

Vectors: 

What is the line of reading 
that your eye follows? How 

does this influence the 
meaning you can make from 

the text? 

Implications: 

What do your 
choices imply about 

the positions you 
exclude? 

Camera shot: 

What do we get to 
see? How much are 
we allowed to see? 
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‘Violations’ in gender and sexuality can lead to various responses from people in different 

societies. There are positive and negative responses, and responses can be subtle or extreme: 

from exclusion to violent attacks. Think about this in relation to where you live. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. How can homophobia be a concern for schools (teachers and learners)? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What stories of homophobia have 
you heard of? Where? 

Is all homophobia violent? 

How is homophobia a kind of 
policing of sexuality and/or 

gender? What is used to justify this 
violence?  

What is homophobic violence and 
hate speech? 

How often do you hear of 
homophobic violence or hate speech? What does homophobia mean? 

Teachers Never Intervened – homophobia in South African schools 
By TellUs  Jul 1, 2007 

AJ is a white lesbian now in her 20’s; she remembers during her school days, “I’ve always had crushes on girls. One day a 

friend of mine asked me, ‘Who do you like?’ So I told her. The next day I got beaten up at school. They kicked me and 

threw stones at me, and called me names.” 

 

Violence committed against learners who do not conform to hetero-normative roles and behaviours, more specifically 

lesbian, gay, bisexual, transgender and intersex (LGBTI) learners, is pervasive in South African schools. This violence 

largely goes unchallenged. Policy-makers and teachers must urgently take steps to ensure the safety of these learners, 

and promote school environments respectful of diversity and human rights. 

 

We know from our own history that prejudice is a breeding ground for violence. The school environment is no different 

to the rest of society in that, despite the policy framework that protects learners from discrimination, hate speech and 

hate crimes are still a common experience amongst LGBTI school-goers. 

 

Research studies conducted by OUT LGBTWell-being in both Kwa-Zulu Natal and Gauteng concluded that 

discrimination experienced by lesbian and gay people in the school environment is widespread. In Kwa-Zulu Natal 42% 

of lesbian women and 68% of gay men had experienced hate speech at school, due to their sexual orientation. 

 

In Gauteng, 14% of gay men and lesbian women reported having experienced sexual violence at school, because of their 

sexual orientation. These figures are even higher in Kwa-Zulu Natal, where approximately 19% of both lesbian women 

and gay men reported being subjected to sexual violence whilst at school. 

 

The research indicates that the main source of this violence are other learners, however teachers are also a source of 

victimisation and abuse. The research also highlights that these human rights abuses negatively affects the psychological 

and physical well-being of lesbian and gay people. 

 

School-going years are a critical time in the formation of a person’s individual and social identity. Part of this process is 

the learning of gender roles and identities. This takes place both within and outside of the classroom, largely based on 

the social construction of what it means to be a ‘man’ and a ‘woman’ in society. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. How do gay, lesbian, bisexual, transgender and intersexed people respond to homophobia and discrimination? 

What are some of the political and social movements called? Have you seen them before? Where? 

Are the movements united? What influences do you think race, class, age and nationality have? 

What gender or sexual identities do you see more of at these movements? What is the effect of 

presenting political and social movements in the form of a parade? Do only LGBTI people attend? 

 

 

“I remember a lesbian at my school always dressed like a man. She preferred to socialise with the guys at school. The 

hostel mother and the other girls used to give her a hard time for not acting like the other girls. One time the other 

girls beat her up,” says Sello, a black gay Deaf man in his early 20’s. 

 

Although the reaction to LGBTI youth is still often one of intolerance and prejudice, this may be slowly changing in 

urban areas. Responses by learners to a Gay and Lesbian Archives (GALA) exhibition entitled ‘Balancing Act’ featuring 

life stories of gay and lesbian youth at the Apartheid Museum were largely positive. 

 

Learners were encouraged to write on a chalkboard as part of the exhibit. One learner wrote, “If we can’t respect our 

people it will be apartheid again so let us respect and appreciate diversity in our country.” 

 

Whilst educators have the responsibility to role model the type of society we want to fashion, they often struggle the 

most to engage with issues perceived as taboo and often silenced in the classroom. 

 

“High school was probably the worst...like being called ‘gay’ and ‘faggot’. I’d walk out of a class and down the corridor, 

and someone would say, ‘Shake that ass, baby’...Teachers never intervened.” – recalls Bradley, a coloured gay man now 

in his late teens. 

 

The education sector has a powerful role to play in actively addressing prejudice and discrimination against LGBTI 

learners and teachers. Educators are leaders in transforming society to embrace difference and respect diversity. 

 

For this reason, OUT and GALA are working within the sector to sensitise policy-makers and teachers to issues that 

affect learners in relation to sexual orientation and gender identity. 

 

The Department of Education should mainstream sexual orientation, positioned with the broader ambit of gender 

equality, within programmes to address school violence. This includes the integration of such issues into policies on 

victimisation and bullying at schools. In addition, Codes of Conduct and enforcement mechanisms for all schools should 

explicitly include sexual orientation. 

 

Most importantly, as key role models for the youth, we need educators that are clear on their role as advocates for 

human rights and the protection of the dignity of youth. Educators should engender an awareness of the dynamics that 

aid targeted violence and abuse within the classroom, and lead on a proactive response to this concern. 

 

The South African Schools Act makes imperative that a school must serve learners’ educational requirements without 

unfairly discriminating. This will be achieved only by ensuring a safe and affirming school environment that respects the 

rights of every learner. 
From www.tigweb.org 

What does the South African 

constitution say about sexual 

orientation? 

What does the South 

African Schools Act 

say? 

What strategies does the article 

suggest to teachers for addressing 

homophobia in schools? 

What is the position of the 

author? 

How are resistant 

readers constructed? 
What participants were 

interviewed? Who was 

excluded? 

What evidence is 

used to back this 

argument? Is it 

effective? 
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3. Look at the following Gay Pride March slogans from Johannesburg Pride 1991-2005: 

Think about movements against racial and linguistic discrimination in South Africa: What were the 

objectives of the movement? What forms did they take? Was there a single unified anti-apartheid 

movement? What were the differences between each movement? What were the slogans that 

were used? What discriminatory words were reclaimed? How was race or language represented? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What intersections with sexual orientation are evident here? 

What previously derogatory words have been claimed back by gay and lesbian people? How? 

What are the political concerns of this movement?  

How is the pride march connected to anti-apartheid marches? 

What does the variety of language here suggest? What language is dominant? Why? 

How are these sexual identities legitimated? 

Comment on: visibility and invisibility, silence, normality and predominance, fear and awareness, 

family and other social support 

 

 

Come out! 

Come out! 

Wherever 

you are! 

Breaking the 

silence of 

lesbians in 

Africa 

5 Funerals 

and No! 

weddings 

African 

queers 

unite! 

Gays and 

lesbians 

against 

apartheid 

Sangomas 

support same-

sex marriage 

Black gay 

and beautiful 

Lesbians and 

gays for peace 

SEXUALITY IS 

BORN NOT 

DICTATED BY 

PHOBIA 

DYKE 

LOVE 

I am South 

African and 

proud of it 

My mom 

loves me 

the way  

I am 

I refuse to 

tolerate 

your 

hate!! 

GOD 
HET 
ALMAL 
LIEF! 

All shall be 

equal before 

the law 

Gays against 

racism 

DUMELA DOLL 

Madiba supports 

gays 

Same-sex 

marriage is 

African 
Heterosexuality 

isn’t normal, it’s 

just common 

 
Google 

PinkDot 
and compare the 

movements 

 


