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Aims/Rationale

Methodology

Key Findings Future Directions
• A gap remains between University-based learning and 

how new teachers use this to negotiate work-based 
experiences and challenges during the probationary 
year and beyond (Patrick & McPhee, 2014). 

• To address this gap we utilised a problem-based 
learning (PBL) approach, a useful avenue for current 
students and graduates to reflect on attributes, learn 
and apply skills that are important to solving work-
based problems (PBL process, n.d.).

1. Focus group interview with recent graduates
• Findings indicated that:

• Graduates faced a range of issues in the workplace and used skills gained 
from school placements as well as University placement learning tutorials.
• The 21st century skills are amalgamated when tackling challenges.

• By mapping these data onto the P21 Framework, three attributes were selected to form the 
focus of the PBL task:

• Collaboration – mirroring collaboration under the Teacher Induction Scheme
• Critical Thinking – teachers must be able to think beyond one single solution
• Self-direction – especially important when school support is deemed insufficient

2. PBL approach implementation with current ITE students
• Participation in the PBL activities was beneficial in several ways:

• Facilitated  student reflection on theory-practice connections
• The PBL process supported students’ critical thinking, leading to quality contributions.
• The PBL approach  facilitated collaborative skill development
• The potential to further scaffold Self-Direction was evidenced

Scalability
• Potential for creating further opportunities for 

collaboration between current students and graduates to 
support transitions.

• Potential for scaling-up the PBL approach in BA courses for 
a range of different topics focusing on 21st century skills.

• Utilising digital technologies, more graduates, students, 
staff members and external organisations (e.g., GTCS) 
could benefit from using our model to support student 
transitions.

Transferability
• The positive response from current students and graduates 

to the PBL approach lends support for a more student-
centred pedagogy to support development and transfer of 
21st century skills beyond Strathclyde.

• Graduates expressed  the desire for the University to 
continue to be a source of learning during their 
Probationary year. 

• Potential for further partnership opportunities between 
Strathclyde and external organisations, with the aim of 
supporting student transition.

Successes and Challenges
+  Graduates indicated this created opportunities to openly & collaboratively discuss work-
placed challenges as a way of offering each other support.
+  Current students indicated that the PBL approach using authentic problems was effective  
and that they could picture themselves in the teacher’s place.
+ Participants made explicit links between attributes, skill development & professional 
learning.
- Future work to include participants from both primary & secondary sector, also from a 
range of SIMDs. 
- Implementation of PBL activities via an online hub will be explored in future work.
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Stage 1 : Focus group interview with recent graduates 
from an Initial Teacher Education programme (N=2)

Stage 2: Analysis  of  Stage 1 data yielded eight distinct 
scenarios. These informed the final scenario used for 
the PBL activity  (stage 3).

Stage 3: PBL implementation with current BA Primary 
Education students (N=8) over two 20-minute sessions, 
facilitated by the intern. Thematic analysis was 
conducted.


