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Component
Related 

dimensions
Data collection 

tools

Components (MQuITE, 2017)

1. Partnership

2. Admissions, recruitment and 
retention

3. Programme design

4. Practicum/fieldwork

5. Teacher educators

6. Initial destinations

7. Post-registration

8. Institutional context

Based on Feuer et al., 2013



Knowing

IdentifyingDoing

1. Entry to, progression through, exit from ITE.
2. Big-D/Discourses: processes of a social 

nature.
3. Adjustments made to the demands of the 

workplace (HEI and school).

1. Teaching: undertaken with 
and for others.

2. Big-D/Discourses: 
(standards?) with the 
interplay of little-
d/discourses.

3. Categorisations: boundaries.

1. The here-and-now as well as the 
enduring.

2. Matters of praxis.
3. Positons: taken up, resisted or 

amended.

Towards ITE quality (Adams & McLennan, 2021)



Examples of ‘Scotified’ measures shaping 
policy

• Teacher career intention

• Foreign language preparedness

• Preparedness in areas of responsibility for all

• Conceptualisations of partnership

• Diversification of the teacher workforce

• Early career professional development



Teacher retention vs. career intention
• Post-qualification attrition contributes to a teacher supply ‘crisis’

• Most attrition occurs in the first 5 years, and can be up to 50% - though 
data is incomplete and often poor quality (Weldon, 2018)

• 2018 teacher census: 87% of Scotland’s post-probationers are 
employed in state schools the next year, dropping to 76% after 5 years

• …but this is a narrow definition of employed in state-funded 
mainstream schools within a national system.

• Expanded conceptualisation of a teaching and education 
profession

• Education as a social good



If you could choose differently, would you do the same 
again?

End of ITE 4.5 (94%)

End of induction 4.1 (86%)

End of 2nd year 4.0 (84%)

8th out of 48 ranked 
countries (87%)
OECD mean 3.7 (73%)
Mexico 4.3 (92%)
USA 3.9 (79%)
Australia 3.9 (81%)
Finland 3.8 (79%)
England 3.5 (68%)
Sweden 3.4 (64%)
Japan 3.2 (55%)



Career expectations On graduation During induction After induction

Class/subject teacher in Scotland 71.9% 67.4% 62.5%

Middle leader 34.9% 32.9% 36.9%

School leader/Headteacher 4.2% 1.9% 1.2%

Not teaching at all 6.5% 8.8% 9.5%

Teaching outwith Scotland 22.9% 17.6% 15.5%

Working in Further or Higher 
Education 6.7% 7.5% 7.1%

Working in education but not 
teaching 11.3% 11.6% 11.3%

Studying for, or having achieved, a 
Masters degree in education 32.2% 24.1% 23.2%

Studying for, or having achieved, a 
doctorate in education, e.g. PhD 
or EdD

4.3% 2.8% 3.0%

Studying for, or having achieved a 
Masters or Doctorate in a non-
education-related field

3.3% 1.9% 2.4%

Other 3.4% 5.0% 3.0%



Policy implications

• Wastage rate is too blunt for the Scottish context

• Thinking about 75% of ‘non-teaching’ teachers as being in education-
related roles opens new choices to policy-makers, e.g. using sabbaticals, 
job share, overseas recruitment, focusing on localised shortages

• Challenge the implication that retention is a measure of the quality of ITE –
it’s more nuanced than ‘push factors’

• Prioritises new research into returners to the classroom 

• We can distinguish between a teaching career and an education career 
(e.g. Rippon, 2005), but it may be better to simply broaden our 
understanding of a teaching career
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MQuITE, impact and the importance of deep 
contextualisation
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