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THE PRESENTATION

The project: MQuITE.

Partnership data…

Partnership – a question of 
‘quality’?



CONTEXT

• All ITE in Scotland is university-led, in partnership with Local 
Authorities (LAs) and others

• All eligible graduates entitled to one-year induction 
scheme post ITE

• GTCS responsible for accreditation and registration

• 2016: Call for ‘new and innovative routes’ 

• 2017: Parliamentary inquiry on ‘Teacher workforce 
planning for Scotland’s schools’

• 2018: Education Scotland charged with leading 
development of an ‘ITE framework’





PARTNERSHIP

• Developed between LAs and HEIs

• Operationalised at school-HEI level

• Student Placement System (SPS) places student teachers in schools

• Led by GTCS

• HEIs may work with schools outside their ‘partnership’

• Post-qualification, partnership between HEIs and LAs diminishes

• From ‘learning teaching’ to ‘teaching here’?

• Money has been provided by SG to support further qualification at ‘M’-
Level

• Developing work between LAs and HEIs though
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VERSIONS OF PARTNERSHIP…

• HEI-led model (Smith et al., 2006)

• HEI staff ‘legitimise’ interpretations by school staff.

• HEI takes overall responsibility

• Co-operative (Furlong et al., 2006)

• Premised on each partner have distinct roles and responsibilities.

• PSTs get exposed to different forms of epistemological and pedagogical 
knowledge.

• Collaborative (Smith et al., 2006)

• Partners work together (planning and action)

• A dialectical approach to theory and practice

• Legitimation of different forms of knowledge



DONALDSON REVIEW (SCOTTISH 
GOVERNMENT, 2010)

• Partnerships in Scotland should be collaborative not complementary.

• HEI/school/LA shared responsibility

• Joint appointments between schools and HEIs

• School/university hubs to take charge of CLPL

• ‘…sets practical experience in a much more reflective and inquiring 
culture’ (p11)



VIEWS ON PARTNERSHIP

Teacher mentor

Is there real and genuine partnership? 
(Mean = 2.37)

• Yes: 7%

• Not sure/ambivalent: 40%

• Not really/definitely not: 53%

Would you like to see greater 
partnership? (Mean = 4.4)

HEI staff

Is there real and genuine partnership? 
(Mean = 3.07)

• Yes:33%

• Not sure/ambivalent: 41%

• Not really/definitely not: 26%

Would you like to see greater 
partnership? (Mean = 3.99)



WOULD YOU LIKE TO SEE GREATER 
PARTNERSHIP 

• School-based mentors: Mean 4.4

• University-based teacher educators: Mean 3.99



‘Teacher Educators are all those who 
actively facilitate the (formal) learning of 
student teachers and teachers.’

The European Commission (2013, p. 8)

But, there is a question of identity and knowledge 
base.



SCHOOL-BASED TEACHER EDUCATORS
Emerging questions



‘All teachers should see themselves as 
teacher educators, and should be 

trained in mentoring’ 
(Donaldson, 2010, p. 73)



EMERGING QUESTIONS

• KNOWLEDGE: Reliance on ‘folk knowledge’ about the 
structure and aim of ITE: where and how do we build a 
shared knowledge about ITE pedagogy? 

• STRUCTURE: ITE designers need to be clearer and more 
explicit about how students are assessed holistically in 
terms of their professional competence, especially the 
school-based part

• POWER: Strong feeling that the ‘partnership’ is unequally 
balanced in universities’ favour, yet continued reliance 
on university as principal assessor

• VALUE: Need for SBTE role to be properly resourced, 
supported and valued



WHY DOES IT MATTER?

• ‘The most powerful [ITE] programs require students to spend extensive time 
in the field throughout the entire program, examining and applying the 
concepts and strategies they are simultaneously learning about in their 
courses’ (Darling-Hammond, 2006, p. 307).

BUT…

• Simply spending time in school is not sufficient; rather it is what happens in 
the school site that makes the difference, with Smith and Avetisian (2011) 
arguing that a cooperating teacher's approach to mentoring has a 
greater influence than his or her teaching style on a teacher candidate’s 
pedagogy.



UNIVERSITY-BASED TEACHER 
EDUCATORS

For HEI staff:

• Partnership is seen as something to be done together: desire for more 
collaborative working

• However, schools were questioned as to whether they have the time or 
wherewithal to conduct partnership satisfactorily

• Collaborative model is preferred, but with this comes a need for greater 
clarity and assurances about role for staff (HEI and school-based), 
remuneration, etc.

• Some mention of a ‘medical’ model, but by no means widespread



PARTNERSHIP THEORISING



TENSIONS

• The technical-rational solution for education: from psychological to 
epistemic certainty?

• Time

• Identity and role (positioning)

• Epistemological and pedagogical beliefs

• Organisational behaviour including hierarchy

• Exams and curriculum

• ??



BOUNDARY SPANNING

HEI

Boundary 
Spanning

School

Theory

Distance

Reflection

Debate 

Practice

Closeness

Action

‘What works’



THIRD SPACE

HEI

3rd

space

School
Living on the 

cusp (cf. 

Bhabha) -

neither

‘Thirding-as-

othering’ (cf. Soja) -

both

Sharing power and 

knowledge (cf. 

Gutiérrez) – unscripted 

space



QUALITY: POSITION ONE

• A political discourse designed to laud or denigrate 
provision.

• It desires to hold up a mirror to reality to both reflect back 
and determine that which is seen to be of worth or value.

• Its position is one of deficit and control.

• Its storyline is one of the history of human desire to 
understand and control.

• Its language is that of observation and responsibility.

• It is based on individualism and self-interest.
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• A political discourse designed to laud or denigrate 
provision.

• It desires to hold up a mirror to reality to both reflect back 
and determine that which is seen to be of worth or value.

• Its position is one of deficit and control.

• Its storyline is one of the history of human desire to 
understand and control.

• Its language is that of observation and responsibility.

• It is based on individualism and self-interest.

• Preoccupied with the 
here-and-now.

• Standards, charters, 
inspections, incentives, 
rigour, management, 
audit.

• Impersonal and objective 
for the purposes of control.

• Political pronouncement 

often unconcerned with 

the ontological.

• Concentrates on 

knowledge and skills.

• Probably neoliberal.



POSITION TWO

• A political discourse about what can be and what might 
be.

• Seeks to engender discussion about the processes who we 
are and who we might be.

• Its position is one of agency

• Its storyline is one of collaboration and desire

• Its language is that of possibilities and potential.
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POSITION TWO

• A political discourse about what can be and what might 
be.

• Seeks to engender discussion about the processes who we 
are and who we might be.

• Its position is one of agency

• Its storyline is one of collaboration and desire

• Its language is that of possibilities and potential.

• Describes a system conversant 
with the here-and-now and
that which might be.

• Features elements such as 
happiness, contentment, 
desire…

• Deeply human and subjective 
for the purposes of challenging 
assumptions and staking a 
claim for the future.

• Considers 

development of self as 

much as knowledge 

and skills.
• P/politically democratic: 

challenges assumptions 

of neoliberalism for 

example.



QUALITY AND ITE

• First position probably dominates much of the 
political/Political discourse.

• Can lead to ‘farming out’ of ITE: schools, NGOs, 
charities, etc.

• Such positions seek to cheapen and quicken ITE.

• Teachfirst; Teach for America, etc.



KNOWLEDGE, SKILLS AND SELF

• Political wrangling will always desire 
epistemological matters at the forefront: gathers 
evidence about ‘impact’, ‘rigour’, etc.

• However, need for teacher epistemology to be 
developed as part of ontological consideration

• Position two requires this. How then, can teacher 
knowledge and skills be so conceived?



Knowing

IdentifyingDoing
1. Entry to, progression 

through, exit from ITE.

2. Big-D/Discourses: 

processes of a social 

nature.

3. Adjustments made to 

the demands of the 

workplace (HEI and 

school).

1. Teaching: 

undertaken with and 

for others.

2. Big-D/Discourses: 

standards?

3. The interplay of little-

d/discourses.

4. Categorisations: 

boundaries.

1. The here-and-now as well as 

the enduring.

2. Thus matters of praxis.

3. Positons: taken up, resisted or 

amended.

(Adams & McLennan, 2020)



Knowing

IdentifyingDoing

Animation

Action Reflection



ITE PARTNERSHIP

• Comes from an understanding of an epistemology of teaching (through 
‘Funds of Knowledge’ (cf. Gonzalez et al., 1995) perhaps?));

• Develops a sense of ‘we’ within positions of doing, identifying and knowing;

• Partnership as an integral part of this: an interrelationship between action, 
reflection and animation within sites;

• Rests on certain considerations (Manton et al., 2020):

• Cultural-discursive;

• Material-economic;

• Social-political

• A realisation of Pedagogy as the infrastructure, not architecture of ITE
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